Candidates’ Performance

Paper 1

Paper 1 tests candidates’ reading skills, and consists of three parts: Part A, Part B1 and Pan"t B2.
Candidates have 1.5 hours to complete Part A, which is compulsory, and either Part Bl .(COHSlSImg of
items of a lower level of difficulty than Part A) or Part B2 (consisting of items of a higher level of
difficulty than Part A). The weighting for Part A and Part B is 50% per part. The total number of
candidates who attempted Paper 1 was 46,647, of whom around 42.9% chose Bl and around 57.1%
chose B2.

Overall Results
A statistical analysis of Paper 1 was carried out. The overall results are given in Table 1 below.

Table 1: Paper 1 overall results

Full Mark Mean Score (%) Standard Deviation (%)
Part A 42 49.8 213
Part Bl 42 55.6 209
Part B2 42 52.5 173

Part A (Compulsory section)

Part A consisted of three texts on the theme of food. The first text was a recommendation of an eatery.
The second text was an article about the challenges faced by packaged food companies as a result of
people’s rising awareness of more healthy, organic food. The third text was a newsletter on a
sustainability plan for a resort. While the topics chosen should have been familiar to candidates, the
idiomatic language used in Texts 1 and 2 may have posed a challenge for some. A range of items such
as multiple choice, short response, cloze passage and table completion was included in this part of the

paper.

The items that were most successfully answered by candidates in Part A were: Q.7i-ii & Q.24 (finding
items of vocabulary with particular meaning), with at least 75% of candidates answering these correctly;
Q.3 (simple analysis of author’s meaning), answered correctly by 72%; and Q.4i-iii (True-False-Not
Given, testing detailed understanding of the passages), answered correctly by at least 81%. These suggest
a great majority of candidates’ strong ability in a good range of skills, across different English language
reading ability levels.

The multiple-item gap fills Q.11 & Q.26 were mostly answered successfully by between 30-70% of
candidates, and proved solid indicators of reading ability. Many markers and examiners felt that these
were useful items to help discriminate between candidates across all ability levels. However, markers
and examiners noted that candidates at the lower range seemed to struggle with fitting words of an
appropriate word form into the gaps, with inappropriate parts of speech in a gap making correct answers
very unlikely, e.g. entering ‘local” instead of ‘locally’ in Q.11.ii (‘ingredients that are sourced locally’),
or ‘health’ instead of ‘healthy’ in Q.11iii (‘we have found creative ways to create healthy dishes’).

However, gap fill items Q.11ii-iii, Q.26 & iv and Q.27.iv proved difficult, being answered correctly by
at most 40% of candidates. Examiners and markers highlighted that they saw a lot of answers this year
that displayed mistakes by apparently not following the items’ instructions, or not copying words
carefully into their question-answer book. For example, Q.26 allowed a maximum of 2 words per gap
which meant that answers of only one word were to be expected t0o. Nevertheless markers reponeé
seeing a number of candidates seemingly trying to come up with two-word answers i;xto each gap. Q.27
asked for one word only per gap. However, a number of candidates wrote more than one word in' th.ese
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gaps. All three sets of thege gap-fi

Z Il items reqy;
typically .me;ms they need to fit the gap gramen(z:tlirecﬁlwmdyphrases taken directly from the text, which
safely gained. cally, and be spelt perfectly, to ensure the mark can be

Candidates also had difficulty wjs
successfully by 43% of cantc)i,idz;t:s;range Ofguestions I uiring inference in this section: Q.2 (answered
(4%); and Q.19 (8%), though examiners fE:llf 3); Q8 (33%); Q.9 (3%); Q.13 (20%); Q.14 (37%); Q.18
at the highest Ie:vels. The most commop mi o liems vers (SRS it feuTi Vi et i
the texts, thus indicating that tp, iStakes made wi

: th these items tended to b - ing fr
: e cand : ed to be over-copying from
Q.9, for example, (i.e. The Food Ggp. idates did not fully understand the answers they had written. In
19 was sometimes copied. This hid th:gs(izr;s ? perfect ‘antidote’ or ‘cure for ...") the entirety of lines 18-
nature, these items generally requireq readil; €r correct answer from view (i.e. ‘serious dining’). By their

answer written word for word Similar] into the meaning of the text rather than finding the

. . : g Y, Q.18 caught
the issue affecting the ‘food anq beverage ; g

. : a > :

a certain part of it (namely ‘Big Food ci;‘::;it;}; Was not affecting the whole industry, but rather only

part B1 (Easier section)

Candidates were required to identify fa

. ctual information in a i i v
fills, True / False / Not given, multiple choice and short respol;la:egs,e SN i A1

Items answered well by candidates were Q.28-30 ine:si ; :
genre, each answered correctly by at e Q (concerning simple factual details about the text & its

- : ast 78% of i s :
about important ideas in the text, with o o of candidates), Q.35, 39, 40 & 42i-iii (MCQs asking

] ver three quarters of candidates getting these correct) and Q.36
(a vocabulary-search item, answered correctly by 72% of candidates). i )

Candidates had the greatest difficulty with Q.44.i-vi, which were answered correctly on average by only
the top ﬁft%) of test-takers choosing this part. These items allowed any words to be used to complete the
summary, i.e. not on.ly those taken directly from the text, in contrast to the gap-fill questions mentioned
in the Pa¥t A analysis above. This instruction should be noted by candidates, as it will likely require a
more holistic understanding of the messages in this part of the text to ensure that appropriate words can

be selected. Some candidates’ answers also included more than one word per gap, which immediately
meant they were marked as incorrect.

Q.37 asked candidates to identify a word which has a similar meaning to ‘too much’. A large number of
candidates provided the incorrect answer of ‘many’. Unfortunately, the meaning is fundamentally
different to the key ‘excessive’, which around 41% of candidates identified as the answer. Q.31 was
similarly difficult for candidates. It asked candidates to identify what ‘them’ (line 2) is referring to. The
answer needed to be a plural noun (‘concrete plant holders’), but many candidates seemed to miss this
and wrote singular or uncountable nouns instead (e.g. ‘the entrance area of the housing estate’).
Grammatically, this cannot have been the correct answer. Such grammatical cues should be noted
carefully by candidates when completing such questions.

Part B2 (More difficult section)

Part B2 comprised three texts on the theme of space exploration. The first part was a short text about the
journey to the Moon in the last century. The second text was about terraforming Mars. The third text was
a transcript of a debate on space exploration. Challenges in this part included understanding a theme
which was less familiar, and the metaphorical language used in the texts. Candidates were required to
work out the metaphors used by the writers and respond to a range of it'ems including identifying the
implied meaning of phrases, identifying the tone of speaker and completing a flow chart and summary
using their own words.
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In this part of the paper, candidates were very successful in answering items asking important and

inferenced information about the text (Q.53, Q.56, Q.63iv & Vi, Q.64 were ?” answered correctly by
over three quarters of candidates), and items asking about the tone and intention of the wnn_ar(s) (Q'f”’
Q.51, Q.58, Q.59, answered correctly by at least two thirds of candidates). These are questions testing
some of the higher-order skills and abilities that we would expect to see in the stronger readers choosing

to take this part.

In contrast, Q.65i-viii proved to be difficult for candidates. These items required candidates to illustrate
deep understanding of the main arguments and support provided by two debaters. Many examiners
thought that these items identified the very strongest candidates; each item was answered correctly.by
only 11.5% of candidates on average. Correct answers typically could not be gopled from the text (which
many candidates tried to do), needing at least some grammatical manipulation to arrive at the correct
answer. This required a complex set of skills that the strongest candidates were able to employ.

Certain items exploring abstract concepts across the texts of this paper (Q.50ii, Q.55 and Q.60) also

proved difficult with over two thirds of candidates not being awarded a point. These items asked
candidates to explain or identify complex concepts in the texts. For example, Q.55 asked candidates to
identify the phrase that indicated the writer’s opinion on the relative length of txme'needed to terraform
Mars (i.e. ‘a brief interval’). Many candidates interpreted this timespan very literally tho.ugh, ‘and
incorrectly provided one of the more concrete time phrases in the paragraph (e.g. ‘several millennia’).
This helped to identify candidates who understood the writer’s underlying messages as opposed to
surface-level details. Q.54, an MCQ which asked candidates to identify the concrete tu_nefr:ame needed
for terraforming Mars, proved even trickier, with only 20% of candidat_es fanswerlng it corregtl?/,
Candidates seemed to confuse the descriptions of Mars and Earth here, indicating that a more holistic
approach to understanding that section of the text would have been of value.

Recommendations

As indicated above, there were a number of items for which candidates did not seem to be following
instructions carefully. This included word limits not being followed (e.g. one word only, in Q.27), how
many times particular options can be used in an answer (e.g. use each letter once only, in Q.43), and
other more specific instructions. For example, in some items where candidates were asked to provide
words found in the text, they seemed to be providing answers not taken from the relevant parts of the
text. In Q.11iv, for instance, the correct answer was ‘teenagers’, but a number of candidates wrote ‘teens’,

‘children’ or ‘kids’, none of which were in the text.

As also suggested above, markers reported that candidates seemed to have copied an excessive amount
directly from the texts this year. In some items this will likely result in no mark being awarded, as copying
will be highly unlikely to provide a correct answer (e.g. in Q.65). In others, some copying can be
acceptable. However, if too much information is provided, answers can be smothered in irrelevant or
incorrect detail, and/or the grammar of the answer becomes difficult to keep under control, making them
incorrect. Q.29 in section B1 (‘How many people posted in the forum?”) was an example of this: only a
single number was required (*5’) as the rest of the necessary information was provided in the question
stem. Nevertheless, some candidates wrote extra words which led to their answers becoming incorrect
(e.g. ‘5 posts’). Candidates are advised to provide sufficient but only the necessary information in their

answers.

Candidates should be aware of the grammatical cues provided in the questions themselves to help them
in their answers. For example, the answers to sentence completion questions (e.g. Q.9) and gap fills (e.g.
Q.27) can usually be identified as particular parts of speech, and reference questions often indicate

plurality needed in the answer (e.g. ‘them’ and ‘they’ in Q.31 & Q.33 respectively).

Paper 2

Paper 2 tests candidates’ writing skills and consists of two parts: Part A and Part B. Candidates have 2
hours to complete both parts of the paper. The total number of candidates who attempted Paper 2 was

46,522.
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overall Results

part A and B were assessed in three d
1o 7 for each domain. A statistjc
Table 2 below.

Omains: ¢
al analysis of P:ntem, ]ang“ag? and organisation on a scale between 0
Per 2 was carried out. The overall results are given in

Table 2: Paper 2 overall resylts

mm Mean Score (%) Standard Deviation (%)
n 54.0 18.0
Part B
53.0 20.0

part A

med the role of students, helping their school to
i}ke an announcement about the event during the

(o inform and persuade the audie Ugges'tefi activities was given as a prompt. The purpose of writing was
svities. Th udience to join the event and to solicit the help of schoolmates to organise
the activities. The target audience was schoolmates and teachers

General Comments

In general, most candidates were able to make use of the prompt to develop their ideas. High-end scripts
provided a purpose and the backgr(.)und of the School Fair and the descriptions were developed around a
theme. Sufficient details were also included to appeal to the target audience. Some candidates could have

shqwn more awareness of the audience by demonstrating that they were making an announcement in
their writing, which is usually concise, direct and to-the-point.

Content

Most candidates included key information about the event based on the content from the poster. Some
candidates elaborated on some of the activities on the poster and gave additional details. Stronger scripts
also described how students or fellow schoolmates can help during the event such as designing
promotional materials and being school ambassadors. If candidates added some other programmes that
were not shown on the poster, those programmes were best linked to the activities given.

Language

Some candidates were able to make use of more emotive and invitational language to appeal for the
support of the target audience. If addressing teachers and the principal, a more formal tone was required
whereas an informal tone for addressing peers was appropriate. Higher performing candidates were able
to manage this balance well. High-end scripts made use of a range of adjectives and adverbs to describe
activities to be held. The future tense was mainly used to describe upcoming activities.

Organisation

Most candidates were able to develop ideas and organise then} into s'epa.rate paragraphs. Some of t{]em
used discourse markers within and across paragraphs to et'“fectlvely link ideas. Very forma_l connectives
were acceptable if the announcement was written as a script to'be read aloud. Some candidates did 1_10t
develop ideas in a balanced way and left out the last part concerning how schoolmates could help organise

the event.
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Part B

odules in the senior secondary English

Part B comprises eight questions (Q.2-Q.9) based on the elective m e required to choose one

Language curriculum (S.4-6). In this part of the examination, can
question and write about 400 words.

The mean score for each question is given in Table 3.

Table 3: Paper 2 Part B results

e
Question | Elective I}ieuat“oﬁjozr)e Mean (%) Popularity (%)
2 Social Issues 24.0 57.0 44
3 Workplace Communication 21.7 51.7 10
i

4 Sports Communication 19.4 46.1 8

5 Debating 233 55.4 12
6 Popular Culture 24.6 58.4 11
7 Short Stories 19.0 45.1 9

8 Poems and Songs 17.3 41.2 4.5
9 Drama 16.9 40.3 1.5

Question 2 (Social Issues) was the most popular question, with almost half of the candidature Cl'.loosing
to attempt it. The popularity of the remaining questions ranged between 1.5% and 12% of the candidature.

The following is a summary of candidates’ general performance in each question.
Question 2: Learning English through Social Issues

This question proved to be by far the most popular of the optional questions in Part B of the paper and
was attempted by 44% of candidates. This could have been because it was the first option and also
because it dealt with a popular topic - electric cars. Candidates were required to write a letter to the editor
to discuss why they thought the sales of electric vehicles were so low and make suggestions as to what
could be done to attract more people to drive these vehicles.

Most candidates wrote quite long answers and were able to describe in detail the nature and the benefits
of electric cars and provide reasons for why their sales were relatively low. The reasons given were
related to cost, availability of charging stations and the fact that electric cars are still relatively new and
that it would take time before new models of electric cars would come to dominate the market.
Candidates were also able to provide relevant suggestions as to how electric cars could become more
popular, such as by increasing the accessibility to charging stations and increasing government subsidies
to make them cheaper for the consumer. Most candidates were able to provide a balance between reasons
for low sales and suggestions for increasing them, with some integrating the two rather than addressing
them in separate sections.

Candidates showed an ability to use a range of linguistic forms to discuss the issue, includine different
tenses and aspects, the passive and active forms, and the use of appropriate adjec{ives to d:scribe the
benefits of electric cars and how drivers might feel about them. Stronger essays were marked by greater
grammatical accuracy, more varied vocabulary and more complex sentence structures. Candida);ei were

113



able to adapt their writing to

: sui
audience and less like a discy ! the geare of 3 letter to th

rsive essay, e editor, making it accessible to a general

Question 3: Learning English through Workplace Communication

This question required i

e Th(elir taskc\izgl&at::' to assume that they worked in the sales department of a company that
no-exchange/no-refund policy T]l:e an email to their sales manager to suggest changes to the company's
R o €y were required to explain why they thought the policy should be

€S mi . p
advantage of the new Policy.g might be made and discuss ways to prevent customers from taking

Candidates h .

suggestions f::l cg::;::g::f? understanding the requirements of the task. Many combined the

an acceptable way to addres; t; Ways to prevent customers from taking advantage of them, which was

the existing policy or other ; e task. It was also possible for candidates to suggest possible changes to

for customers to retu changes to the company’s operations that might result in there being less need
M purchases, so long as the suggestions were supported with logical reasoning.

Weaker candidates tended to state that the policy should be changed without giving much elaboration or

reasons to support or they may have su g ]
el y ggested changes that were not related to the no-exchange/no

Cal:idldlates ;ended to use a formal tone in the email as if they were writing to their superior, while some
used a less formal tone, referring to the sales manager on first-name terms. As persuasion would also be

one of tl_le email’s intended purposes, candidates who were able to propose change in a way that is both
compelling and thoughtful would score higher marks.

Question 4: Learning English through Sports Communication

The question required candidates to write a job application letter to the Human Resources Manager of
Hong Kong Sports Foundation, which was recruiting Assistant Coaches. Candidates were expected to
introduce themselves and their athletic history and explain their interest in and suitability for the job. The
main duties of the job included designing training programmes for elite athletes, organising international
sporting competitions and identifying and supporting local talent.

Stronger candidates made use of sports-related vocabulary and expressions when describing past
achievements as athletes in a particular field. They also highlighted specific accomplishments to establish
their credentials instead of simply making vain claims. Key concepts such as ‘elite athletes’ and
‘international competitions’ were also addressed in some of the letters. However, some candidates gave
long narratives of their athletic history without relating them to the job duties. This could not fulfil the
requirements of the question. Awareness of the audience was not shown if some irrelevant details were
included when recounting past achievements.

Very persuasive letters usually included a wide range of vocabulary and varied sentence structures when
describing past achievements and explaining their suitability for the job. The tone usually exuded
confidence and positivity. Some candidates emphasised themselves as doers by making good use of the
active voice. Appropriate tenses were used to link past achievements to present job requirements.

Some candidates had a good grasp of the organisation of formal letters. An appropriate opening, body
paragraphs that addressed the three main duties of the job and a closing that solicited responses from the
potential employer were found in stronger pieces. Candidates are reminded not to confuse different
conjunctions and adverbials when connecting phrases and clauses, e.g. ‘so’ versus ‘so that’, as cohesion
might be weakened.

Question 5: Learning English through Debating

This question required candidates to write an essay discussing whether social media influencers are more
trustworthy than traditional media advertisements. The question was a relatively popular choice among
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candidates, most probably because of the nature of the topic (social media) and candidates in general

performed quite well.

On the whole, candidates had a reasonably good grasp of the language of argumentation with stronger
candidates using more varied and also more complex forms for presenting, developing ?md structuring
their arguments. Reasons given were related to independence, relatability to the audu?nce and why
influencers might be considered more trustworthy than traditional advertisers. Most candidates showed
that they were familiar with the structure and organisation of a discursive essay-

od the topic as being about influencers

Candidates who did not do so well on this question misundersto ! :
ditional media. Other candidates wrote

and instead discussed the differences between social media and tra : ;
about the popularity of influencers rather than their perceived trustworthiness, perhaps.mlsunderstandmg
what trustworthy means in the given context. Whilst poor organisation anq lrrel§Vant comEent
characterised weaker essays, stronger candidates wrote convincing arguments with valid and salient
examples. They also used words related to social media and the internet, €.g- Snapchat, hashtag, viral
etc., which made their essays not only lexically richer but also more diverse in terms of ideas.

Question 6: Learning English through Popular Culture

This question provided a scenario in which candidates had taken part in a social media challenge called
‘The 21-day Gratitude Challenge’. They had to keep a journal about the things they were thankful for.
To answer the question, they were required to write a blog post about why they took up the challenge
and whether it had changed them in any way. The question proved to be reasonably popular and had the
highest mean score in Part B.

Most candidates understood the demands of the question and the register to use in a blog post, making it
less formal than for an essay or letter. Most described their desire to take a step back and to reflect on
the things that they should be grateful for, particularly in the current times. They wrote mostly about their
families and friends and the things close to them that they should be grateful for. Some even described
going on 21-day trips or journeys of discovery to try to find themselves and then reflect on what they
should be more grateful for.

Weaker candidates misunderstood the task or even the meaning of gratitude and wrote more of an essay
on the things that people in general should try to do to improve society and the world in general. Such
approaches were relatively rare though. In general, candidates understood the nature of the genre and
were able to write a coherent and well-structured piece.

Question 7: Learning English through Short Stories

In this question candidates were required to write a short story. They were given the scenario of there
being a security guard on duty one night and a set of four pictures to guide them to write the story. They
were told that the story should be ‘scary’.

Candidates showed a lot of creativity and imagination in their stories. Most followed the sequence of the
pictures and told of a security guard going to investigate an alarm going off and having some kind of
encounter with something scary.

Stronger candidates wrote more accurately in terms of grammar, vocabulary and spelling, and made use
of arange of complex and c.ompound sentence patterns. They were able to use the language creatively in
building up the kind of tension expected in a scary story, while also retaining coherence so that the reader
was able to follow the narrative.

Weaker candidates might have attempted to include elements that create a scary atmosphere in the sto
but were unable to retain coherence because of either inaccurate grammar or lack o? ffe lt . f)é
cohesive devices, making the story difficult to understand. In rare cases candidates i o usl? 0t
something quite unrelated to the context provided and so were marked d,own in term:v (r)(f)‘ :oitsetr(:try o
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Question §: Learm'ng English lhrough Poem
S and Songs

Candidates were asked tow
Joseph Parry was given tq

Tite an essay fo .
. r their Enol;
stimula nglish teacher on th . .

ther old e thoy ; on the theme of friendship. A poem b
Wi €T ones are better thay newer o%ll;: on the difference between old and new ﬁ'i}e):ndsl‘:ips anz
Most candidates had orjg;

A o glnal COmme .
relating friendship with differ, Nts on different Kind : 2 . 7.

; ent s of friendsh

arguments with persona] experie;tcaeg & of people’s Jives ang pers:n:lig :?f?e::;zda::ie:x cr?rttl::{h:i}l"
quchies met;?rhors to compare andsci:::\du-:nst ccdotes. Stronger pieces made use of ﬁgurat?\f)e language
conclusions through logica] qeqyer: €W and older friendshi :
the question. Argume eduction anq were balanceg ips. They also reached sensible
ei

nts Were more : d in terms of development of the two aspects of
Persuasive if candidates defined what ‘better’ meant to Lhen?.

Candidates were not expecte i -

the ques_tion but if th)épfocug tV?I::r:;:lmnque of the poem. A comment on the poem might help address

friendship, it would be regarq Y on the poetic features or aspects not related to old and new

* ed as off-topj "
they used a question-an d-answer formfzfnt:ftll; Some candidates struggled with the task requirements as

T than the essay form to complete the task.
In terms of the use of 1 :
and provided backgrour?dg ‘;ﬁ%:;;“qnger Pieces used vivid imagery and examples to engage the reader
sentence patterns were also foy (‘;\tfon to the 1d.eas being discussed. Rhetorical questions and varied
exploratory tone by raisi nd In writing with higher quality. Some candidates also used a more
P Y raising questions and balancing different points of view.
ective organisati g .
Firiing wougl:naljgml):; was seer} In some scripts through the use of discourse markers, adverbs, and other
v and phrases to' direct arguments logically. Topic sentences were also used in some pieces
to explain main ideas in distinctive

: paragraphs. It is recommended that suitable conjunctions and
adverbials be used to show concession, cause and result and to make comparisons and contrast.

Question 9: Learning English through Drama

In ﬂ"liS que§tipn, candidates were required to write a letter to the production manager at a TV station to
outline their 1qeas for a TV drama series about three generations of a family. This question was the least
popular question in Part B, attempted by only a small number of candidates.

Candidates had to briefly introduce the characters, plot and setting of their TV drama and why it would
be popular with viewers. There were some imaginative answers to this question, typically recounting the
differences between millennials and their parents and grandparents.

Candidates who scored lower on this question may have focused too much on the characters or plot rather
than an overall concept of a series and how it can stand out amongst other similar drama stories.

Recommendations

Candidates need to demonstrate their writing ability by making their wri}ing appropriate. to the particular
text type they are asked to write. Writing simple sentences accx{rately mlght}ae? enough in some tasks but
might be too limited for others requiring more linguistic va-nety ‘and ﬂex1‘b1hty. It is a good 1de:a for
candidates to read different text types and to become familiar with what is appropriate for particular
purposes and audiences.

; i in di t ways depending on the text type.
i oherence can be achieved in differen : :

.és ‘gl(tih languageu:ﬁm:i,it: good at connecting ideas explicitly in persuasive or argumentative essays.
Ian idates are usually blog, letter) t00 much logical development n}lght actuall.y.detract from effective
or; gs:,:?s: :f;: tﬁ%ﬁe(\z% Agai,n familiarity with different text types is key to raising awareness of how

these texts are organised effectively.
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s will not necessarily gain higher

i ’ nse 3
Part B tasks can be completed in around 400 words. Longer respo o length shoal d not impede the

marks simply by virtue of length. If writing beyond the word guide,
communicative effectiveness.

Paper 3

Paper 3 consists of three parts; Part A, Part Bl and Part B2. All candidates were'reque_d to cl?'xlnplete
Part A and then choose either Part B1 or Part B2. Part B1 is designed to be the easier section, vc\l/ }; e Part
B2 is designed to be the more difficult section. The total number of candidates who attempted Paper 3
was 46,275, of whom around 28.3% chose B1 and around 71.7% chose B2.

Overall results
Table 4 below.

A statistical analysis of Paper 3 was carried out. The overall results are given in

Table 4: Paper 3 overall results

Full Mark Mean Score (%) Standard Deviation (%)
Part A 56 44.8 253
Part B1 53 36.6 25.9
Part B2 53 46.9 17.9

Part A (Compulsory section)

In Part A, candidates had to listen to four recordings related to the theme of World Expos. As in previous
years’ papers, the four tasks were designed to be progressively more difficult.

Task 1 (Mean = 57.2%)

Candidates were required to complete a work schedule to carry out the research on World Expos while
listening to the discussion of three student interns (Bonnie, Cherie and Julian) who work for a company
called Events Horizon.

Items 1-5 required candidates to fill in some background information about the World Expos
presentation. While the first two items about the date (63% correct) and time (80% correct) of the
presentation proved to be straightforward for the majority of candidates, the other three items appear to
have been more challenging. For item 3 (40% correct), many candidates wrote ‘department head’ rather
than ‘department heads’, the omission of the plural here being a substantive inaccuracy. For item 4 (56%
correct), some candidates wrote ‘broad room’ rather than ‘board room’. For item 5 (48% correct), a
number of candidates had trouble with the total number of PowerPoint slides for the presentation ,

The next three items required candidates to complete the areas to b
(74% correct) and item 8 (66% correct) proved to be relatively strai
(‘history’ and ‘future’ respectively) was required. However, item 7
many candidates as they were required to write a phrase (‘good and

e covered in the research. Items 6
ghtforward as a single word answer

(42% correct) caused difficulty for
bad things’).

For the remaining items in Task 1, candidates had to comp]

al s plete a tab]
research, writing down the dates, person(s) responsible and what to do ”I?h: l:n:ahe wo;!c i
15 were high (ranging from 66% to 83% correct), indicati : o O e

bt 5 ting th
majority of candidates. For item 10 (51% correct), € tuat these were found to be easy by the

: : : some candidates wrote ¢ i :
interview Mr. Roy’. Item 11 (10% correct) was found to be one of the mo:t :ir:;‘;r:l:;vrtg:sy inr?lie;;:::

Many candidates simply wrote ‘talk’. This was insufficient i
el as the action of goj g
expressed. Rather, such an answer implied that the student interns ther(:lt;elo\/l:s \t:e?etat:)k (?;Tisvgmt;le:iz
r the
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rather than the reality that the
: . Y were to
candidates seemed unfamiliar ; attend ap
. 5 ith P other erson’ .
candidates gave incomplete answertsh: word ‘drafy’, ltenl: 16?2‘550}3"(' For item 14 (58% corrgcl). some
uch as ‘practise’ il o cgrrect) was quite challenging. Many

mentioning ion’

Task 2 (Mean = 47.3%) loning ‘presentation’.

candidates were required to [

ste:
mono]og_ue first started with what %:)‘;lglgfesmr Le
three main stages. For most of the itene ; Xpos are
using short phrases. S in the tas

ung talk about the history of World Expos. This
kaﬂd tht?n went on to describe how they developed in
» candidates were required to complete the answers

Candidates had to first listen t

_ - PrOfeis:;ritI;::K}g talk about the topic of his presentation and the roles of

the topic of the talk using a short phrase rirl:gl'the task 581% correct), required candidates to complete
0 Ing people t 3 .

n’ rather than ‘de?:idg, ogether’. For item 18 (43% correct), many

Professor Leung then talked about how th
awarded a point for item 20 (60% correct§
correct) and 22 (23% correct) were the most’
write the major achievements of the Londonc
world’ and ‘raised awareness of farming t
complete answers to these items.

Expos developed in the first stage. Most candidates were
alﬂmougb some wrote the wrong number. Items 21 (26%
hallengl_ng items in the task as candidates were required to
EXPC} using longer phrases ‘grew the biggest flower in the
echniques’ respectively. Many candidates failed to give

It;.rms 2f3 t9t28 ;(;ncgr?ed the details of the second stage. Candidates needed to answer using a short
phrase for 1 elm ( .1 % correct). Item 24 (29% correct) proved quite challenging as many candidates
were only able to write doyvn the year this stage started (1939) but not when it ended (1987). Items 25
and 26 were rc'alatlvely straightforward, with 53% and 69% of candidates respectively giving the correct
answ‘ers.’ For item 27 (40% correct), many candidates incorrectly wrote ‘arts’ (the plural form) rather
than ‘art’ (the singular form), which altered the original meaning in the listening input.

Items 29 to 31 focused on th.at happened in stage 3. Item 29 (53% correct) concerned the period of the
stage and proved to be the easiest of the three. For item 31 (35% correct), many candidates wrote ‘lower
visitors’ rather than ‘lower number of visitors’, which was deemed to be too unclear to be awarded a

point.

As in Task 1, candidates tended to perform significantly better in items which required them to give a
single word answer.

Task 3 (Mean = 41.2%)

ersation in which Cherie, Bonnie and Julian discussed how

Candidates were required to listen to a conv
be improved. For all the items in this task, candidates were

the draft of Cherie’s PowerPoint slides could
required to answer using short phrases.
st section (items 32 to 36), Cherie suggested adding

This task was divided into two sections. In the ﬁr. : _ .
two PowerPoint slides to the presentation and candidates were required to write down the details.

n Expo and proved to be very challenging for many
0% correct), candidates needed to grasp the concept of millions of dollars being
he answer to item 33 (12% correct) posed a major challenge to most
tion’ instead. For item 34 (19% correct), some candidates wrote
er the expo’, hence providing an insufficient

Items 32 to 34 related to the downsides of having a

candidates. For item 32 (2
wasted. The word “disruption’ in t
candidates with some writing ‘destruct e
‘expo buildings are not used’ but omitted ‘again’ or ‘2
answer.

hort phrase to complete the reasons why countries would
ved to be one of the easiest items in this task with most

among countries’ or an approximate.

had to write @ $
8% correct) pro
r ‘friendship

For items 35 and 36, candidates
want to hold an Expo. Item 35 €
candidates giving the correct answe
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For items 37 to 43, candidates were required to use point form/short phrases to write down the
correct) was found to be the most

suggestions for the layout of the presentation slides. Item 42 (24% de th PR
challenging in this set of items as a large number of candidates were un.ablc to provide de gvor .fom i
Many, instead, wrote the word ‘form’. Similarly, only 29% of the candidates were awarded a point for

item 43 since many failed to put ‘bullet points’ in its plural form.

Task 4 (Mean=30.4%)

n which the three student interns talked about the
ry of Ota Benga, a pygmy from Africa, should
d candidates to produce answers 1n phrases or
tion of the whole story concerned.

In task 4, candidates were to listen to a conversation i
dark side of the history of world expos and whether the sto
be included in their presentation. This task mainly require
short sentences and required a greater understanding and interpreta

Items 44 to 47 were more general questions on World Expos. Only 5% of the candidates got item 44
he word ‘from’. The correct answer was

correct. Many wrote ‘see things around world’, thus missing t b : s P
‘the only way people could see things from around the world’. Without the word ‘from’, the meaning is
quite different and so a point could not be given.

m in America. Many candidates got item
ho the subject of their answer was. The
y WJ McGee for the St. Louis Expo of

Items 48 to 53 were about Ota Benga and what happened to hi
48 wrong (23% correct) because they failed to make clear Wi

question was ‘why was Ota Benga and his tribespeople chosen b . Zoul
1904?° A large number of candidates gave the answer ‘because he’s a pygmy’. The subject in such an

answer was unclear and would seem to be WJ McGee rather than Ota Benga and his tribespeop{e.
Candidates are advised to check that their answer is clear in the context of the question and answer in

such items.

For item 53, candidates were required to answer a two-part question related to whether candidates

thought that Ota Benga’s story had a happy ending and then why the candidates thought that. In order to
be awarded a point in this item, candidates needed to interpret the information from the listening input
and then produce a coherent answer, i.e. expressing that the story did not have a happy ending and
supporting this stance with the evidence from the listening input that Ota Benga never returned home to
Africa. This item proved to be one of the better answered items in this task with over 56.2% of candidates

awarded a point.

In the final part of task 4 (items 54-56), candidates were to complete a table about whether each of the
student interns thought the story of Ota Benga should be included in the presentation and why. These
three items, especially items 55 and 56, were challenging for the candidates because they needed to
understand the whole idea as regards the reason why the story should be included or how it should be
included. In item 55 (14% correct) candidates were required to express each of the elements of the answer
‘it might offend the Americans in the audience’. Item 56 (6% correct) required them to convey a
condition (“yes, but only first half/part is relevant’). The condition of ‘but only’ proved to be quite tricky
as most of the candidates failed to deliver this essence in their answers.

Recommendations for Part A

Candidates should familiarise themselves with the tasks in the preparation time. With the help of the
instructions, headings and choices given. Candidates should envisage what would be the likely
development of the recording content-wise. They are advised to glance through what is expected of them
from a more panoramic view by checking out the different item types; if there are charts, multiple choice
questions, tables and so on. Subsequently, from the prompts and stems, candidates should predict the
required form of answer; whether it should be a number, a person, an action or a phrase with a more
complete meaning. For some questions which require a more complete understanding and reasoning,
candidates may want to jot down notes, especially all the key words, while they listen and complete their
answers afterwards during the pauses. Candidates should also make sure the sentences they write make
sense when they review their answers. In a question and answer type item, candidates should make sure
that the elements of their answer clearly refer to the elements in the question. For instance. the subject of
the candidate’s answer should clearly refer to the correct person and correct conjunctions ;hould be used
to express the inter-clausal relations clearly.
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part B

In both Parts B1 and B2, candidate

organise the Victoria Cup, S took the role of Nico Lj i i
O e o & UESonl orers ey o, i s . company el
10 the tournament. In Part B) cge (})_ubhc events. In both parts Nico is assigned to write thtsy related
arrangements for the tournament, andidates were asked to complete a summary form of special
associated event which precedes thev:::te a website announcement for the Tennis Activity Day — an
concerns about the tournament. In pa;ltmament - _and a letter to the editor in response to criticisms and
‘Refugee Sanctuary’, a letter to the edit B,'Z, candidates needed to write an email reply to the charity
citizen, and an internal email repard; Or In response to complaints about the tournament from a private

garding changes needed to be made to a promotional poster.

The recording provide :

tennis player,gh‘:,r agenfac;;] ;et:l(:t}p;::nts for both Parts. It took the form of a Zoom meeting between a star
provided a note sheet with subheadixx?ember °f,the tournament’s organising committee. Candidates were
the written tasks. Candidates for bo thg; on which to record the salient points of the discussion for use in
texts (plus the note sheet) containin “arts Wel:e also provided with a Data File: a collection of written
required: candidates should be abl g all of ﬂ}e m_formation needed to complete the tasks. A vital skill is
and to which task they are relevant el to identify pieces of information from the recording and Data File
organisation of the informati - In addition t<_) this, their use of a range of accurate sentence structures,

rmation and the appropriacy of the overall text would be graded.

The performance of the candidates in each Part and Task will be discussed below.

Part Bl

In part Bl, candldates. adopted the role of Nico Lin and were asked to write three documents in
pr.epz:ratlon for the staging of the Victoria Cup, a professional women’s tennis tournament, organised by
Nico’s employer Events Horizon. Firstly, they had to complete a form summarising the special
arrangements at the tournament, then a short website announcement for the Tennis Activity Day held
just before the tournament. Finally, they were tasked with writing a letter to the editor in reply to an
article - Victoria Cup rubbish - containing criticisms about the tournament. For each task, candidates
needed to identify the relevant information from the sources provided. Candidates listened to recording
of a Zoom meeting between the tennis player Lara Taranova, her agent Victor Laurent and the head of
the Victoria Cup project team Anthony Au and could make notes on this using suggested headings on
page 3 of the Data File. The written texts in the Data File included emails, minutes of a meeting, a
transcript from a feedback interview, an article from the Hong Kong Press & Journal, a WhatsApp
message, a blog webpage and a job advertisement. Candidates needed to organise relevant information
from these texts and present it as required in the instructions for each task.

The candidates’ performance is summarised in Table 5:

Table 5: Paper 3 Part Bl results

Task Full Mark Mean Score (%) Standard Deviation (%)
D ————————
‘ 5 17 40.8 33.0
o A e
6 18 39.7 27.4

e O T
29.5 253

18
e B e b
i that Task 7 proved to be the most challenging for.thi.f, y.ear’_s B1 candidates.
Fron Tebe S, o e 1of Pgrt B1. It proved to be successful in discriminating weaker from

The overall mean was 36.6% for all ; ke
stronger candidates and in terms of its own internal reliability.
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Task 5

In Task 5, candidates were required to complete the Special Arrangements Form fqr the Victoria Cup,
The information provided in the form is for updating the tennis players and their agents about the
tournament. Candidates could use the email exchange, the WhatsApp messase, the minutes of the
Victoria Cup Committee meeting and the notes from the Zoom meeting to complete the form. This was
the best-performed task in 3B 1, with a mean of 40.8%.

Many candidates seemed to be unaware that they were preparing the' form for the tennis Players and
agents. Their job was to notify the intended audience about the special arrangemer’lts, whlch' were all
related to the needs of the tennis players. Candidates had to think from the players’ perspective about
their concerns with playing tennis matches in a foreign city. Candidates who were able to consider the
needs of the players were more likely to be able to identify the useful 1pformat10n to extract from the
Data File and the recording. The form itself is also arranged into sections gorrespopdmg to p}ayers'
concerns, for ease of reference. A key skill in this task was identifying whlch.sectlon each piece of
information best fitted under. This also appeared to be challenging for some candidates to master.

ndidates as almost half of the task completion items
tter on factual items found in the Data File and on
4a — 200’ and item 5.8 — a phone number).

Task 5 seemed to be quite demanding on most ca
were from the recording. Candidates performed be

items which were numbers spoken in the recording (item 5 !
Candidates in general found it difficult to process more complex information about the new arrangements,

struggling to identify which pieces of information were relevant to each of the headings and the adc!itional
information given in each section. For example, players being transported in cars with darkened windows
(item 5.2a) was sometimes interpreted as being a measure to mitigate hot weather, as opposed to ensuring
player privacy. The removal of disruptive spectators (item 5.3) was sometimes seen as a player privacy
issue, rather than a problem related to the behaviour of spectators. The information provided in each
section seemed to be either ignored or deemed not very useful to weaker candidates, who might have had

problems in comprehending the statements.

Weaker candidates also struggled due to a limited range of vocabulary. For example, when asked about
the dietary requirements of Lara Taranova (item 5.7a), they were unable to note down that Lara does not
eat pork, or realise that the words ‘diet’ and ‘dietary’ are related. Despite being one of the best-answered
items, the international phone number for enquiries (item 5.8) proved to be a pitfall for weaker candidates.
Though the long sequence of numbers was repeated on the recording, weaker candidates tended to mix
up the order of the numbers. Finally, the item about Cooling Fans (item 5.1c) was answered very well,
possibly as this was clearly illustrated and related to the temperature of the players in the text on page 8

of the Data File.

Task 6

Candidates were required to write an announcement to persuade readers to join the Tennis Activity Day.
They were instructed to refer to the email exchange, the feedback interview, the minutes from the
Victoria Cup Committee meeting and notes from the Zoom meeting to do the task. Many candidates
demonstrated a good understanding of the genre, including an appropriate opening paragraph to
encourage interest, and were able to follow the given prompts to complete the task. The difficulty of this
task was comparable with Task 5, with an overall mean of 39.7%.

The strongest candidates could locate, manipulate and organise the information into an announcement.
They began the text by drawing the readers’ attention to the fact that the Tennis Activity Day would be
a significant event this year and reminding the readers not to miss the opportunity to meet the tennis star
Lara Taranova. Some candidates showed very good reader awareness by encouraging tennis fans to apply
while acknowledging exclusivity as the Activity Day could only admit five families (item 6.7) PPLY,

Even weaker candidates were able to use a tone and language that was i ;
where the event would take place (items 6.2 and 6.3) agd v%hat the ::rltrllcf:);::,: tc‘:):l‘sﬂslon W}Ler: Zr;d
(items 6.4 to 6.6). They tended to neglect the detail, though, that the text was for E 0 or}l{ tha ’)SI
website and instead treated the task as preparing a verbal announcement to be deli Vznts onz}c;n

like a morning assembly or other gathering, thus undermining their appropriacy marll\('ere at something
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A challenging part of Task 6 was for .
focus on what would happen X Canc}ndates 10 adapt the i i i i
Bk, but struggled top:rodzf;;halscgear s Tennis Act?vityelg;?),n;i‘r?"cg:;‘d“:e feedbacl;lmlemew l(:
wonderful’; ‘it was really helpful’) anr(lic!se Written text, instead includ{ng verbaatie:\ :v:rl:n?enfa;(; ?‘t:tc 325
revious year’s Activity Day feedback {nele‘.’am information (‘this part wasn’t popular’) related to the
arents would have a chance to “test In their writing, Many candidates memion:d for example, that
recommende d. Difficult items related tOur Serve against a real tennis pro’ when thi,s activity wa; not
fact that the families that applied wer g °n1)f five families being chosen this year (item 6.7) and to the
Other than the age requirement, the ch?];eqlll.red to have children between 12-16 years old (item 6.8).
why they would like to meet Lar ren in the family also had to submit two sentences explaining

2 A a Taranov. s :
either misinterpreted or could not adequate1; ;?agmtll]l eges et procas fiom p s L i
e these requirements.

Task 7

In Task 7, candidates wer .

Hong Kong Press & Jourizik;(:lgo write a letter to the editor in response to the article published in the

out the problem of littering a o ; amCIe’ was about the Victoria Cup. The writer of the article pointed

able to watch the tennis games o aslt year’s tournament and was concerned that tennis fans would not be

Hlog website, the minutes of th n local TV this year. Candidates had to use the job advertisement, the

Generall ca;n didate € <§0mm.1ttee meeting and notes from the Zoom meeting to do the task.
Y s struggled with this task, as can be seen from the relatively low mean of 29.5%.

This task was a str(?ng test of whether candidates could analyse and successfully adopt information from
a tab!e and a chart into a rele\(ant written text and thereby refute the arguments made in the article. Many
C?ndldates seemed to _fmd difficulty in identifying and using the relevant information from the chart
({tems 7.1b and c): Thl§ bar. chart appeared on the blog page and compared the number of anti-littering
signs and no smoking signs in 2021 with 2020. Stronger candidates were able to interpret the information
::md relate the f:hal't to the measures on the problem of littering; weaker candidates tended to copy all
;nf;m;;l]gn — including the number of hamburger outlets — without any consideration of the relevance
o the task.

Candidates performed better on items related to the table (items 7.3a and b), which referred to the Victoria
Cup TV listings. Stronger candidates were able to reassure readers that the situation was not as bad as
the article writer claimed in that tennis fans still had the chance to watch the most important games on
local TV. Weaker candidates tended to simply report all the broadcasting dates rather than using the

information to refute the argument made in the article.

Another improvement measure was the hiring of 35 Green Ambassadors (item 7.2a). Stronger candidates
were able to use the information in the advertisement to show how the organisers were tackling the
littering and smoking problems (items 72b to d). Weaker candidates tended not to re-word the questions
in the advertisement or use that information to explain the job duties of the ambassadors. They instead
copied indiscriminately from the advertisement and did not relate the information to the problems.

Part B2

quired to write three texts in the role of Nico Lin to assist in the organising

of the Victoria Cup, 2 professional women’s tennis tournament. The texts were: an email to the charity
Refugee Sanctuary, a letter to the editor in response to complaints about the tournament, and an email to

the PR department explaining the rationale behind a redesign of a promotional poster. In addition to
xts provided, candidates would need to produce an organised

identifying relevant information from the texts provi : : :
and coherent text that was appropriate t0 the indicated genre and audience, with accurate English.

Information on which to base their answers was provided in 2 DaPa File of 'fexts, including an eqxail, a
notice to charities, input from Google Forms, minutes of a committee meeting, a letter to the'edltOI" of
the Hong Kong Press and Journal, a transcript pf a phone conversation, a news article and an interview
appearing in an online magazine- The Data File also included a note-taking sheet, with subheadings,

where candidates could record info cording of a Zoom meeting.

In Part B2, candidates were re

rmation from are
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The candidates’ performance is summarised in Table 6:

Table 6: Paper 3 Part B2 results

Task Full Mark Mean Score (%) Standard Deviation (%)
3 i 47.0 21.3
9 19 46.9 203
10 18 46.9 20.2

From Table 6 above, it can be seen that the performance of the candidates was similla{ afir'oss'all. tas.ks.
The overall mean was 46.9% for all of Part B2. The paper proved to be successful in discriminating
weaker from stronger candidates and in terms of its own internal reliability.

Task 8

In Task 8, candidates were required to write an email to Gilbert Bayo at the charity ]g(efugee Sangtuary.
They needed to explain why the charity was not chosen to provide volunteer ball kids fgr the Victoria
Cup tournament and ways that both Events Horizon and Lara Taranova would help them msteaq. It was
possible for the text to be written to Gilbert in a more formal register as this would be the first time that
Nico Lin had contacted him. The mean of this task (47.0%) was comparable with those of th.e f)ther tasks
in Part B2. Most candidates were able to organise a coherent text in two main parts: explaining the job
requirements that the charity failed to meet, and then the details of what Events Horizon and Lara had
offered to do.

Items 8.2b (the donation amount) and 8.3 (Lara’s proposed visit to the charity) proved particularly
challenging. Candidates mixed up the ‘we’ in the Zoom meeting for Events Horizon, when in fact it was
the agent speaking on behalf of Lara. Item 8.3 also came from the listening input and only the strongest
candidates were able to recognise the relevance of this information and incorporate it in their text. Many
candidates also struggled with the idea - or else struggled to express the idea - that the naming of the gym
(item 8.2d) was a condition of the donation, not merely a suggestion or recommendation.

It is worth noting some issues with relevance and appropriacy in Items 8.1a and 8.1b. Candidates were
required to explain to Refugee Sanctuary, a charity, why their application had been unsuccessful. It would
be inappropriate for them to make comparisons between the two charity organisations which had shown
interest in participating. Weaker candidates did not seem to understand the need to approach the task
tactfully and a lack of reader awareness was sometimes evident. It would be inappropriate, for example,
to tell Refugee Sanctuary that they were not good enough, or to over-emphasise why the other charity
was better. It would also be irrelevant for Gilbert to read about where the children his charity helps come
from and the services his charity provide for these children. This indiscriminate copying from the Data
File was observed, which had a negative impact on candidates’ appropriacy mark.

Stronger candidates were better able to manipulate the Data File and listening’ input, and were able to
el

successfully incorporate the content into their own writing. This included converting informal language

from the Zoom meeting so that it was appropriately and accuratel in thei
: resented
candidates demonstrated a clear understanding of their role and reader a%lwp e el

his charity’s interest and tactfully explaining the job requirements the charity fai
to end the email with a short concluding paragraph to establish i ey 2 cuget, Thioy totdel

a warm i : :
showing regret for the rejection and hopes for future co-operation, i o S
Task 9

Candidates were required to write a response to a letter to the edi
gl : 2 itor from ; .
had to identify relevant information by synthesising information from thezvI I;a?,f;t'&} Singh. Candidates
input. They then needed to present the information using an appropriate register lSir zr:; the llzt%r:tr;%
. er candi
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were able to locate and summarj : .
avoid including irrelevant inforarrnl::iot:e:tlilg poo ints concisely, logically organise the information and
tasks in Part B2. : 9%, the mean of this task was comparable with the other

ost candidates started the ;

?gner to Ms Singh directl;et:;i‘:}]:h areference to Ms Singh’s letter. Weaker candidates addressed the
candidates encountered rela;ed = thsuggested a lack of genre awareness. One other challenge that
ructure in the text. For example Me lélfgher-le\'/el skill of constructing a clear criticism and refutation
and their guests (item 9.1a), Cand’ida: lll:gh claimed that most of the tickets were reserved for sponsors
Based on the evidence available €s had to read carefully to determine if this criticism was justified.

- available In the Data File, they would have realised that it was not, and so they
h 42 f:omm:n{cate this clearly in the text (item 9.1b). Stronger candidates were able to refute this
,a[f;:;a&(;:ear;lszlg%ﬁ?ﬁz °x:‘:f f:mplaiqm and actions to be taken by the organiser clearly to the reader.
inconsistent in their use of v:;b lttni;:g,l?}i?c R i s A

s o h could lead to a lack of clarity in meaning, particularly
when explaining the decision that the committee had reached about punctuality (item 9.2b).

One key part of the content regarding ticket re-allocation came from the transcript of the phone
conversation on p.3 of the Data File. Stronger candidates were able to successfully locate the relevant
details apd summarise them, but less able candidates seemed to overlook some of the detail and relied
on copying complete sentences. This showed that they did not successfully demonstrate an ability to

manipulate language from the Data File and led to the production of overly-long, irrelevant sections of
text.

Stronger c_andi.dates were able to manipulate the Data File and successfully incorporate Data File content
and listening input into their own writing. Weaker candidates had problems with organisation, reader
awareness, and inconsistency in grammatical accuracy and register. This was often the result of copying
directly from the Data File.

Task 10

In this task, candidates were instructed to write an internal email to a colleague in another department
asking him to redesign a promotional poster. Candidates were asked to make it very clear to the colleague,
Alfred Roi, how the current poster had failed to meet the requirements stipulated by the sponsor and how
it should be redesigned. The mean of this task was comparable with the other tasks in Part B2 at 46.9%.

Most candidates were able to produce a relevant, concise, and appropriate email explaining the problems
of the current promotional poster. In terms of specific content, items 10.2a and 10.2b — related to the
requirements of the sponsor — seemed to be challenging to most candidates. Stronger candidates were
able to realise the importance of meeting the sponsor’s expectations and to correctly interpret the
criticisms made against the poster, before informing Alfred how the poster should be redesigned.

The mark for coherence and organisation depended heavily on the candidate’s ability to use the various
information in the Data File and on the recording to build an argument for the need to redesign the poster.
The appropriacy of the candidate’s work greatly depended on the extent to which they understood their
role and the context of the text. Stronger candidates organised the email with a suitable opening paragraph
o orientate Alfred, with a preview of the issue under discussion, and a closing paragraph which included
some recognition of the work of his department. Weaker candidates, however, Q1d not seem to understand
that they both worked in the same company and introduced themselves as being from Events Horizon.
The shortcomings of the poster and how they should be changed were expressed like orders given to a
sub-contractor. The tone and register adopted would be inappropriate to the task.

Recommendations for Part B

Candidates were broadly familiar with the genres tested in this paper and showed confidence in
organising relevant details to complete the tasks. Many opening and closing paragraphs were a'clear
indication that candidates had understood their role and the context of the task well. Stronger candidates
were able to locate, interpret and adapt relevant information in the listening input and the Data File.

However, content points which required careful reading and interpretation were still challenging to most.
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Weaker candidates tended to rely on copying chunks of text from the Data File, with varying levels of
success depending on the points being attempted. An important Sk.lll for candidates is to be able to
paraphrase or summarise key information where appropriate. Candidates are also advised to read for

and the rest of the text.

inference carefully and make links between the summarised information

School-based Assessment Report (SBA)

the academic year, schools were

This year, due to the suspension of face-to-face classes for part of SR :
B, and individual presentation or

required to submit only one mark for SBA from either Part A or Part
group interaction could be used as the mode of assessment.

The total number of students who participated in SBA this year was 43,457 witha total of 475 moderation
groups. The mean of the moderated SBA mark was 65.9%, slightly higher than that of 2020, with a
standard deviation of 17.4%. Based on the statistical moderation reports an'd the district coordmat'ors’
reports, the marks submitted by the schools were generally accurate and rg]lable; The marks submitted
by 75.8% of the schools were in the ‘as expected’ category, 15.3% were in the !ugh er than expected’
category and 8.8% were in the ‘lower than expected’ category- Teachers were sllghfl)’ more lenient in
their grading, especially when grading average and above average students and their marks had to be

moderated accordingly.

Individual Presentation

ssment and were able to do the required tasks. Competent
students had a good command of the language and used appropriate vocabulary apd accurate l.angI{age
structures to express their ideas which were well developed with supporting details and organised in a

logical manner. They spoke clearly and fluently with appropriate intonation, were natural in their
delivery, and were able to engage the listeners’ interest. When they were asked questions, they had no

difficulty in giving a reasonable reply. Overall, the majority performed well in all four domains.

Students had prepared well for their asse

It was however noted that a number of students who had a good standard of English appeared to have
memorised their presentations and this affected their performance. They would have given a more natural
presentation with better intonation and communication strategies had they simply presented their ideas
based on some brief notes and may have achieved higher scores.

Many of the less competent students wrote out their whole speech on their note-cards and simply read it
out. A few were able to read satisfactorily but the majority still had problems in articulating words and
using appropriate intonation and pacing, which made their presentations difficult to follow. Others put
too many ideas in their presentations and read at a very fast pace in order to finish what they had prepared.
In general, students who were less competent lacked the necessary vocabulary and language structures
to express their ideas and often made errors which impeded understanding. Some presentations were

rather short.

It needs to be reiterated that the focus of SBA is on developing and assessing the speaking ability of
students, so students should not memorise or read aloud their scripted presentations.

Group Interaction

As most schools submitted marks for individual presentations this year, samples for group interactions
were limited. The more capable students performed well and had some understanding of discussion skills.
They were able to maintain appropriate interaction and used varied communication strategies like turn-
taking, contributing and asking for opinions, responding to other members and summarising. The ideas
were relevant and presented clearly and fluently with the use of appropriate and accurate voca.bulary and
language structures, and they only referred to their note-cards occasionally.

Stu_dents at the other enfi of the spectrum did not perform satisfactorily as they were too dependent on
their note-cards. Some just read out wbat they had written without paying attention to what the other
group members had said so the discussions were frequently incoherent. There was little real interaction
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although some formulaic expressions Jike ¢ ’
used indiscriminately. s like ‘T agree with you.” and ‘What do you think?” were frequently

Recommendations

In order to perform better and to truly benefit fro

recommendations: m SBA, students should pay attention to the following

ts should o
iSntu:rZ:r to a:hie:,eea: ;?Zh?rszzsment criteria carefully so that they can understand what they need to do
ore. They need to find out which domains they are weak in and work on

making improvement in one particular domain at a ti :
t a time. Th -by- i
gradually perform better and achieve higher overall scores in Sll; :tep by-step approach will help them

In the %repl?:irat}'lnon stage, students need to read the task carefully and brainstorm some ideas for the task.
They should choose t\YO to three main ideas and think of supporting/additional details for each. The key
words of these main ideas and supporting details should be written down on their note-cards. Then
students should rehearse what they plan to say a few times and time themselves to make sure that they
can complete evemh}ng within the given time. They should pay attention to how they link their ideas so
that the presentation is coherent. They could also record themselves so that they can evaluate their own
pel.-formance: These rehearsals are important as they can help students practise their presentations and
build up their c9nﬁdence so that they will be able to give a better presentation with only occasional
reference to thelr note-cards during the actual assessment. However, over-rehearsal could be counter-
productive as it may make their presentations stilted and lead to memorisation which may result in low
marks in all the four domains.

Students need to spend more time on building up their English foundation. They need to accurately
pronounce and know the meaning of the vocabulary that they use. In addition, they need to constantly
add useful words that they come across to their existing vocabulary bank. When they notice a word which
they find useful, they should write it down in a notebook, check its meaning and pronunciation as well
as how it is used. They can use an online dictionary which provides not only the meaning but also the
pronunciation of the word. Paying attention to how sentences are constructed is important too. In doing
so, their English will improve gradually and they can then do better in SBA.

The use of appropriate communication strategies plays an important role in oral communication and is
one of the domains that are assessed. For individual presentations, students need to make use of
appropriate body language to engage the audience. During group interactions, in addition to the above,
they need to interact with their group members and make use of different §trategi§s, for example, turn
taking, responding, making suggestions etc, to maintain the flow of the interaction. Students should
therefore refer to the assessment criteria for group interaction (Domain II) and make a list of the different
communication strategies mentioned and then practise using a few' every time thtey have a ghance to do
discussions. As they become familiar with using different communication strategies, they will be able to

use them naturally when they are being assessed.

should be more proactive and take the initiative to speak more
Junteer to answer questions and share their ideas and opinions
ass discussions. By speaking more English, they are
they have, the more confident they will become in

The final recommendation is that students
English whenever possible. They should volunte
in class and they should also take an active partin cl
practising their speaking skills and the more practice
using English to communicate with others.
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Appendix 1: Conversion tables between the easier section and more difficult section of Papers 1B and 33
There were two parts in Pa; . oquired to answer ALL questions in Part A, |
» pers 1 and 3. Candidates were T¢q : £ n Part

candidates could choose EITHER Part B1 (easier section) OR Part B2 (more difficult section). In the grag; ’
process, the marks for Part B1 were converted to the marks on the scale for Part B2 using the tables on the neng
page. For example, if we refer to the conversion table for Paper 1B, a scoré of 20 marks scored by a ca“dida)t“
taking Part 1B1 would be converted to 8 marks on the 1B2 scale. 8
These tables were generated usin ; i cribed in the booklet ‘Gradi

g the percentile-equating s Ing Proceg
and Standards-referenced Reporting in the HKDSE Examination’, which can be found on the HKEAA Webusr'es
(https://www.hkeaa.edu.hk/DocLibrary/Media/ Leaflets/H KDSE__SRR_A4booklet_Mar20 18.pdf). e

method as des
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jion tables betw i
Conversion etween the easjer section anq more difficult section of P
on of Papers 1B and 3B.

Paper 1B
AIBUCH IR IB  eritees

; 5 ; ) | (more difficult)
) BT | P oo | RSNG|
: 1l e [t errel]
el e 2
5 ; ; 2

6 2 6 :

7 A | D

8 3 8 :

10 4 5

11 5 ]1(; 5

12 S 12 2

13 5 13 7

14 6 14 7

15 6 15 7

17 7 17 :

18 7 18 9

1o 7 19 9

20 8 2l 9

21 8 21 2

2 9 22 A

23 9 2 2
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31 E = 15
2 - - 16
z 1 7 17
35 22 2 T
2 2 7 18
0 2 = 19
7 2 5 19
39 30 2 5
40 32 2 -
41 35 e =
D) 38 = =
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